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Surf’s Up! 
Broadcasting Across 

the Curriculum

Teachers find themselves asking
many familiar questions as they
begin to mentally prepare for a

new school year: What can I do to 
motivate reluctant readers and writers?
How can I better integrate technology?
How can I revitalize my language arts
program? Even after nearly 30 years of
teaching, my own list is endless. When
these questions arose in the summer of
2002, following a year-long educational
leave, I decided to apply theories I had
just learned in courses for my Master of
Online Education. In a course that
examined the benefits of audio and
video in education, I had rediscovered
the many benefits of audio that have
recently been overlooked in our rush 
to adopt multimedia technologies. As

luck would have it, the launch of a
community radio station, housed in the
community high school, coincided with
my studies. 

I approached the radio station 
manager about a 15-minute time slot for
my students – a reasonable commitment,
I thought. The manager was quite
enthusiastic, but insisted the program
be 30 minutes for ease of programming.
Reluctantly, I agreed to the expanded
time slot; we agreed on an October
start-up date. At the end of September,
the radio station increased the time
block to 60 minutes, but by then we
were hooked. 

I wanted my Grade 4 students to be
involved with as much of the decision
making as possible, so limited my 

summer planning to logistics and
exploring links to the curriculum. I
found that many of the Atlantic Canada
Grade 4 English Language Arts
Curriculum outcomes could be
achieved through the development of a
radio program. Collaborative prepara-
tion of radio scripts would cover most
of the outcomes from all three strands –
listening and speaking, reading and
viewing, and writing and other ways of
representing. Clearly, development of a
radio program was an authentic, cur-
riculum-based activity.

How did we begin? In September, as
a class, we discussed the radio show as
a project. From the start, students knew
they were to be involved with the 
development of script material.

“Welcome to SURF’S UP! on CHCN, 106.9 FM. SURF’S UP!

is brought to you by the students of Mrs. Barkhouse’s

Grade 4 class from Atlantic View Elementary School in

Lawrencetown, just outside Cole Harbour. SURF’S UP!

stands for Students Using Radio Facilities for Sharing our

Unique Perspectives. Your hosts for today are …” and so

begins one of the weekly shows written and delivered by

a grade four class in Nova Scotia. 

Surf’s Up!
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Together, the students made many 
decisions. They decided the program
format, show themes, topics to be
researched, and group members. They
could choose to go on-air or not, but
they knew the development of material
was part of their language arts program.
Although many were reluctant at first,
by December every student had acted as
a co-host for a live broadcast. 

We decided that each show would be
hosted by a team of four students who
would also take the lead in script 
development for their show. We 
determined topics for the first eight
shows. The topics flowed naturally.  The
first program aired during volunteer
appreciation week so was a combined
“getting to know us” and tribute to 
volunteers, especially those helping in
schools. The second show was October
30th so Halloween was an obvious
topic. Our email buddies for the year
were from Australia, where children do
not celebrate Halloween. This gave my
students a different perspective in 
viewing a Canadian custom, prompting
them to question the evolution of our
celebrations. November 6th was our
Remembrance Day program; December
4th revisited the Halifax Explosion; and
our last December show focused on
Christmas. The other three shows
reflected our class and school. We
looked at all things twin since we had
two sets of twins in our class. Three
class members have parents with 
serious physical disabilities so students
wanted to explore that area. Since grade
four students become peer mediators
each year, that topic was also featured. 

Once the show topics were decided,
students volunteered for each show.
Some topics were more popular than
others, so some negotiation took place.
For example, too many students wanted
to co-host the Halifax Explosion show.
Someone made a connection to the
Titanic, an April event, and some 
students chose to co-host that topic
later; others agreed to one of the other
seven show topics scheduled before
Christmas.

Development evolved into a familiar
pattern. As a class we brainstormed 
possible show ideas. Exactly what did
we want to cover about the specific
topic? Who would be an appropriate
interview guest? What questions were
relevant? Where could we find back-
ground information? Were there any
related tunes we could play? How much
“stuff” do we need for a 60-minute
show? Several programs were always
being created simultaneously, and 

students spent much of their language
arts time developing content. The
“next” program to air always received
the most attention in the classroom. 

Each week the four co-hosts
assumed a lead role, often with others
in the class providing assistance. We
often began by brainstorming, using a
computer and data-projector so all
could easily follow along and contribute.
The notes were printed and emailed to
the co-hosts. Parent volunteers super-
vised some students in the library or
computer lab as they searched books or
cyberspace for relevant material. Some
parents took students to the regional
library for additional resources.

Eventually the content was written,
typed, revised, edited and crafted into
transcript form. Having to develop and
deliver content through just one 
medium was a challenge for my 
students. Unlike in class presentations,
they could not use gestures, facial
expressions, body language, or props.
The spoken word had to convey the
entire message. 

In whole class sessions and 
collaborative co-host teams, working 
on authentic tasks, students addressed
most of the Atlantic Canada 
Curriculum Outcomes for speaking 
and listening, which state that by the
end of Grade 4, students will be 
expected to: 

■ share and discuss their thoughts,
ideas and experiences and consider
those of their peers 

Together, the students made many

decisions. They decided the program

format, show themes, topics to be

researched, and group members.

Although many were reluctant at

first, by December every student 

had acted as a co-host for a live

broadcast.

Having to develop and deliver

content through just one 

medium was a challenge.

Unlike in class presentations, 

students could not use 

gestures, facial expressions,

body language, or props. 

The spoken word had to 

convey the entire message.



■ ask and respond to questions to 
clarify information and seek 
solutions to problems 

■ explain their opinions and respond to
the questions and opinions of others 

■ listen critically to others’ ideas or
opinions 

■ participate constructively in 
conversation, small group and whole
group discussion, showing an under-
standing of when to speak and when
to listen 

■ use projection, tone of voice, facial
expressions and gestures appropriate
to the speaking occasion 

■ give, and follow instructions and
respond to questions and directions 

■ engage in and respond to a variety of
oral presentations and other texts 

■ show basic courtesies of conversation
in group interactions 

■ identify examples of prejudice,
stereotyping in oral language and use
language that shows respect for all
people 

■ show an awareness of the kinds of
language appropriate to different 
situations and audiences

In addition, they addressed a 
number of the outcomes in the reading
and viewing strand, including those that
state that students should be able to: 

■ select texts appropriate to their 
interests and learning needs 

■ with assistance, answer their own
and others’ questions by seeking
information from a variety of texts 

■ use basic reference materials and a
data base or electronic search 

■ experiment with different ways of
making their own notes 

■ use a range of prewriting, drafting,
revising, editing, proofreading and
presentation strategies 

■ use technology with increasing 
proficiency in writing and other
forms of representing 

■ select, organize and combine relevant
information from two to three
sources to construct and communicate
meaning

Various forms of technology played a
large role in this project, as well.
Students used audio recorders for 
preliminary interview development.
They used computers, printers, the 
photocopier and binder to produce the
scripts. They practiced with micro-
phones and tape recorders as well as the
school karaoke machine. We used a
computer and microphone to record,
edit and burn later shows to CD. We
posted some of our SURF’S UP! work
on our school’s web page. Clearly, many
grade level technology integration 
outcomes were achieved through this
project.

SURF’S UP! aired on Tuesday 

mornings. Scripts were usually printed
and bound by Friday, so students could
practice reading them on the weekend.
(One set of twins claimed to heave read
the script 17 times on the weekend
before their show!) By Tuesday, students
were usually very comfortable with the
scripts. There was usually time for one
last run through, and then off we went
to the radio station ten miles down the
road. 

Week after week, the reaction from
students was the same. They were 
nervous and excited on the ride in.
Getting out of the van, they felt scared
and wished they’d stayed home. But
once they walked through the door of
the station, they turned into little 
professionals. They walked into the

broadcast booth, sat at a mike and got
ready to read. Every student was 
successful. No one got sick; there were
no tears; no one had stage fright.

To avoid travelling on snowy roads,
or cancelling on short notice, we 
decided to record the programs to CD
after the Christmas break. The main 
disadvantage was a noticeable decrease
in student enthusiasm. A big advantage
was the ability to include several 
students from other classes, especially
since we could edit the audio files.
Students from grades primary to six had
an opportunity to read their own
reports or creative writing. We also have
an archive of these shows. 
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« Bienvenue à Surf’s Up! au poste CHCN, 106,9

MF ». Surf’s Up! est une émission réalisée par 

la classe de 4e année de Mme Barkhouse,

enseignante à l’école primaire Atlantic View.

Semaine après semaine, la réaction des élèves

était la même. Ils étaient à la fois nerveux et

excités, mais dès qu’ils passaient la porte du

poste, ils devenaient des professionnels. En

préparant et en réalisant une émission de radio

hebdomadaire, les élèves atteignent la plupart

des objectifs prévus par les Résultats des études

du Canada Atlantique sur le plan de la  parole et

de l’écoute, et par la même occasion, ils

apprennent à utiliser diverses formes de

technologie.
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The low signal power of the station
meant we could not pick up the station
in much of our community. Students
spoke of kitchen parties where parents
and relatives gathered in houses with
good reception or sat in trucks with
better reception the week of their
broadcast! Unfortunately, the 
community radio station is no longer
on the air, a victim of competition for
advertising dollars and its weak 
broadcast signal. 

What would I change? For a single
class, an hour is too long and weekly is
too often. A fifteen-minute segment
every week or two would be 
manageable for most classes. Students
would receive all the benefits without
the stress of a much longer program.
Webcasts offer another option, giving
students outside the range of the radio
signal – anywhere in the world – an
opportunity to listen on the Internet
and opening the door to international
collaboration, which I may pursue this
year in my new role as Technology
Integration Teacher Leader.

SURF’S UP! was a unique 
opportunity to learn along with my 
students in an exciting, curriculum-rich
project. Go ahead – give it a try!

Nancy Barkhouse has taught for 30 years

and received a Prime Minister's Award for

Teaching Excellence in 2002. She is currently

leading Atlantic View Elementary's Network of

Innovative Schools project while seconded to

the Halifax Regional School Board as a

Technology Integration Teacher Leader.

context of team leadership, however, it is essential that at least one leader, preferably
the principal, is recognized and accepted by others as a champion for a change initiative.
As a result of the critical importance of leadership, we concluded that external interventions,
while not an adequate stimulant for successful change, may be necessary in schools where
no one fosters team leadership or organizational learning. Our findings suggest, as well,
that an essential component of successful organizational learning is the establishment
of an action research process that holds individuals and the organization accountable
for accomplishing the articulated goals to move the organization toward a vision that
is genuinely shared by those who have been identified as a school’s constituents. 

While there is still much to learn about developing successful schools, the lessons
presented in this article are well supported through a growing body of empirical research
worldwide. Organizational learning is a means to developing successful schools, but
it will not occur by simply stating that we want it to be so. Similarly, good schools will
not be created by political mandates, nor by ill conceived, simplistic solutions, such as
back-to-basics, standardized testing, teacher assessment, or accountability models. On
that account, legislators might be wise to heed advice given by Philip Schlechty, “Stop
trying to solve the problems that educators need to solve.”8. Organizational learning
theory can provide us with a useful framework for greater accountability, improved
teaching, increased commitment to school improvement, better teachers, improved student
achievement scores, and improved learning, and it will help us deal with emerging
problems of teacher supply as we re-professionalize rather than demoralize teachers. 

If to do were as easy as to know what were good to do, chapels had been churches, and
poor men’s cottages princes’ palaces (Merchant of Venice, Act 1, Scene 2)
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